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CHAPTER ONE 
INTRODUCTION
Communication is vitally important in our world today. People must be able to
communicate in order to survive. Language consists of four componets which are
listening, speaking, reading, and writing. These componets serve as keys which open
the door to the realm of communication.
Most everyone possesses the gift of developing language. Human babies
recognize the need for language and learn to speak their home language remarkably
well in a short time without formal teaching (Goodman, 1986).
Historically, language has been taught through a traditional skills teaching
approach. Teaching materials used in the traditional skills programs were usually
designed by educational psychologists and language arts experts. In the traditional
skills programs, skill learning and skills mastery was the goal, not appreciation of the
literature text or the writing and sharing of ideas. Teachers instructed students formally
in the skills as set forth in the basal level textbook manuals. The mastery of these skills
were reinforced through various written exercises on student worksheets or in student
workbooks. Students were required to attain certain basic skills before attempting
actual reading or writing.
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2As research in the years 1970 -1980 was conducted, a gradual paradigm shift
occurred away from what had become eclectic language arts programs in favor of a
holistic view of teaching (Herald-Taylor, 1989). The research studies confirmed
that children acqquire language developmental^, not through formal instruction.
The philosophy of the whole language approach to learning is not new.
Educator John Dewey advocated student centered, activity based learning (Dewey,
1902). Psychologist Jean Piaget contributed theories of developmental learning
from the 1940s to the 1970s. Whole language is a belief system, a way of
understanding learning, and a view of instructional processes. Traditional approach
language arts programs have used some elements of whole language learning. These
learning activities were only considered in the traditional classrooms when time
permitted (Herald-Taylor, 1989).
In whole language programs, reading material that has been written by authors
of childrens' literature is used rather than subject textbooks. Literature selections are
chosen by teachers based on their literary merit and their interest level for children.
The meaning of the text is considered more important than mastery of reading skills.
Children are invited to communicate their own stories before they have mastered
writing skills. Thematic units are studied which provide for the integration of all subject
content areas. Teachers guide the students through the learning. The learning is
child-centered rather than teacher dominated as in the traditional teaching approach.
3Catholic schools are an integral part of the United States' school system. These
schools have a long standing reputation for excellence in education. "The basics" of
education have been the cornerstone of the curriculum in Catholic schools. In these
schools the basic subjects have been taught, for the most part, through the use of the
traditional teaching approach which has emphasized the mastery of skills with the
reinforcement by drills method.
The instructional methods historically employed by Catholic school teachers
have been proven successful. Generations of students have become literate through
the implementation of traditional teaching strategies in Catholic schools.
Catholic educators have resisted many educational trends that have gone in and
out of popular favor. These educators have not had monies available to them to
purchase the materials and resources required to support these many trends. Hence
the traditional skills approach style of teaching has continued in the Catholic schools
and with excellent results as the research has proven (Bell, 1984).
In recent years the whole language philosophy has captured the attention of
many Catholic school educators due to two very important reasons. The first is that
the whole language approach focuses on the whole child. The second reason is that
Catholic teachers strive to establish a sense of community in their classrooms.
According to Edlesky, Atwerger, and Flores (1991) whole language learning highlights
the whole child and whole language classrooms operate as communities). These
4premises support the "Philosophy of Education for Catholic Schools" as described in
the Archdiocese of Cincinnati's graded course of study for teachers, Growing Together:
Competency Based Courses of Study for Elementary Schools (1994).
"—Catholic schools strive to educate the whole person by
promoting the spiritual, moral, physical, and intellectual
development of each student in a value centered environment.
---Catholic schools seek to motivate students to live as part
of a believing community which works to serve the needs of
society; to foster love of life, love of family, and love of country;
to enable students to embrace the plurality of culture and creeds
and to respect and reverence this plurality as a wonder of God."
It is possible that there is a great and growing interest in whole language among
the 3,281 teachers in the Archdiocese of Cincinnati schools. Many of these Catholic
school teachers may already be implementing whole language learning strategies in
their classrooms today.
Purpose of the Study
The purpose of this study was to survey the sixth grade teachers in the
Archdiocese of Cincinnati schools to determine the extent to which they have
employed whole language learning techniques in their classrooms.
5Definition of Terms
For the purpose of this study the following operational definitions were used:
Basal Level Textbook: A reading textbook that stresses formal instruction of
fundamental skills. Scope and sequence of skills is set forth for a series of texts.
Holistic Approach: A teaching-learning approach that emphasizes wholes of subject
matter and the integration of parts with wholes.
Literacy: The ability to read and write a language. The possession of reading, writing,
and sometimes mathematics skills to a degree thought desirable by a society.
SSR: A period of time in the classroom devoted to sustained silent reading. The
teacher serves as a reading model.
SSW: A period of time in the classroom devoted to sustained silent writing. The
teacher serves as a writing model.
Thematic Unit: A strategy that integrates knowledge from many disciplines - social
studies, science, mathematics, and literature - in the study of a selected topic.
Traditional Skills Approach: A teacher-directed approach that stresses the mastery of
sequenced skills. Direct textbook instruction is practiced with worksheets and
workbooks used to reinforce the learning of skills.
Whole Language Approach: A child-centered, literature based approach to language
learning that immerses students in real communication situations. A belief,
perspective, and philosophy about the way people learn and use language.
6Limitations
This research study focused on the subject of whole language learning. It was
concerned only with the opinions of teachers who teach sixth grade in the Catholic
schools of the Archdiocese of Cincinnati.
Significance of the Study
This study was significant for the following reasons. The researcher, as a sixth
grade teacher in a Catholic school in the Archdiocese of Cincinnati, had great interest
in comparing personal attitudes concerning whole language learning with those of
colleagues in other schools.
The Archdiocese of Cincinnati has offered individual schools independence in
selecting textbooks and materials to assist in instruction. Teachers in each of these
schools have had the freedom to choose the teaching methods and strategies they
have wished to implement in their classrooms. It is very important to know the
attitudes and favored methods of instruction used by other teachers in The Archdiocese
of Cincinnati school system when its teachers serve on textbook and material selection
committees for its numerous schools. Teaching professionals in the Archdiocese of
Cincinnati schools need to consider the practices of the other teachers in the system as
choices are made for their individual schools.
CHAPTER TWO 
REVIEW OF THE LITERATURE
The purpose of this chapter was to review the literature on whole language
learning and the acceptance of this teaching approach in Catholic schools. More
specifically, this chapter has been divided into the following four sections: The
Philosophy of Whole Language Learning, The Philosophy of Whole Language Learning
in the Intermediate Grades, The Philosophy of the Catholic School As It Relates To
Whole Language Learning, and Philosophies to Support the Change to Whole
Language Learning.
The Philosophy of Whole Language Learning
The whole language learning approach is the best way to allow children to
experience learning in an interesting and stimulating way. A whole language classroom
"Provides a supportive environment that expands upon each child's abilities and
strengths and the knowledge that each child learns in a different way at a different rate"
(Schlosser, 1991). Learning activities are open ended and involve student choice,
discussion and sharing in a social literature community. "Children need to use
language purposefully, meaningfully, and naturally - in whole units, not in small pieces
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8or for teaching skills in a hierarchy" (Routman, 1988).
The whole language teacher models reading and writing daily and encourages
children to participate. Routman emphasizes that risk taking and errors are
encouraged as being necessary for optimal language development. The learner is
given purpose, choice, and power. As children participate in a print-rich environment,
they practice and take on the behavior of readers (Schlosser, 1991). Through
meaningful and purposeful experiences with print, children learn to read and write.
"Reading and writing are not taught in isolation. Instead, instruction involves children
in all modes of communication: reading, writing, listening, and speaking"
(Schlosser, 1991). Scholsser continues by stating, "Through whole language, children
not only grow in literacy learning but also develop concepts of themselves as
successful learners. They learn to make decisions, take risks, and develop a positive
attitude about school and success."
The results of several research studies suggest that students taught to read with
literature do at least as well as, or better than, children taught with the basal textbooks.
Holdaway (1979) noted that the complex task of learning to read was accomplished by
the learner in a "self-monitoring and self-correcting manner, with many approximations
leading up to competency." Scholsser (1991) took note that many children
associated books with reading and that their natural curiosity motivated them to learn
a great deal about print in their world. Perhaps the most significant factors are the
9ones the tests don't measure: the positive self-concept and love of books that come
from being a successful reader early on (Routman, 1988). Genuine literacy implies
using reading, writing, thinking, and speaking daily in the real world, with options,
appreciation, and meaningful purposes in various settings and with other people.
Researchers in different parts of the world, notably Marie Clay in New Zealand,
Delores Durkin in the United States, and Margaret Clark in Scotland, have reported on
the way that young children learned to read and write before coming to school.
Children who were early readers had the following environmental factors in common:
1. The children were read to - often the same book repeatedly.
2. The children could see a reading model - a parent or sibling reading.
3. The children had a wide variety of reading materials available - storybooks.
4. The children were involved with writing - scribbling, copying, printing, with
paper and pencil.
5. The children received positive, quality interactive responses to their early
experience with the reading and writing process. (Routman, 1988, p. 17-18).
The teacher who can create this environment in a classroom will have young
children who can experience reading success. Unfortunately, the theory and research
on how young children learn to read and write has been largely ignored by the
publishers of basal textbooks.
A literature based reading and writing program works more effectively because
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children and teachers enjoy reading and writing more. Literature might include picture
books, science fiction, poetry, nonfiction, books, magazines, etc. According to
Routman, there are many advantages to using literature in a beginning reading and
writing program. Literature allows the meaning to dominate. A story that makes sense
is easy to talk about and remember. Literature concentrates on the development of
readers rather than the development of skills. Literature promotes positive
self-concepts in beginning readers. Because students see themselves as readers of
books from the first day of school, they develop positive attitudes about reading and
themselves. Literature promotes language development because vocabulary and
multiple meanings of words are best learned and applied through the context of books.
Literature promotes fluent reading. Literature deals with human emotions and
exposes students to a variety of story structures, themes, and authors' styles.
Literature puts children in contact with illustration at its best. Last of all, literature
makes reading fun!
The Philosophy of Whole Language Learning in the Intermediate Grades
A vast amount of material has recently been written about guiding the emergent
reading and writing of young children. Less material has been written dealing with the
reading and writing development of older elementary students. Intermediate teachers
should become familiar with strategies that build on the language experiences of their
students (Hatch, 1991).
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Whole language in the intermediate classroom follows the same basic
assumption as whole language at any level. The children are more mature and are
able to read and write longer manuscripts. They can understand more sophisticated
ways to approach literature and writing. Intermediate children are often more willing to
edit and rewrite their pieces than are younger children.
The recent literature suggests a number of beliefs that provide a foundation for
whole language learning programs in the intermediate grades. A number of these
beliefs are stated below with additional supporting citations noted.
Whole language teachers assume that children will learn to read and write just
as naturally as they learned to talk if given the proper environment. "Children learn
language by using it. They learn to speak by speaking, to write by writing and to read
by reading - but more importantly they gain significant knowledge from any one of
these experiences, which extends to all the others" (Homan, Karl, Vega, Edgecomb,
1990). Children learn much about reading from writing and can learn a great deal
about writing if they learn to read like writers. According to Hatch (1991), "In an
integrated whole language approach, children are thought of as communicators who
have a natural desire to share ideas, information, and feelings with others."
Teachers of whole language place their emphasis on the meaning in words, not
on the mechanics of reading and writing. Scharer and Detwiler (1992) interviewed a
teacher from a transitional whole language classroom who began to notice that,
12
frequently, comprehension was not impaired by words the students were unable to
define in isolation. She stated the following:
"They don't have to know the meaning to know the word. If they
run across a word they do not know, they don't have to stop and
look it up to get the meaning. I was always under the impression
that you had to look up a word you didn't know to find out what it
meant exactly. You can get a ballpark idea of what the word means
and still get enough of the meaning to go on without the stop or
break. I was finding that in the kids" (p. 190).
Writing experts believe that the way to improve the quality of students' writing is
to spend more time on composing and less time practicing isolated skills. Teachers
should spend less time on direct instruction of punctuation, capitalization, grammar,
spelling, and legibility (Graves, 1989).
Whole language teachers encourage risk taking. They communicate that it is
expected children will make mistakes if the emphasis on learning is put on the meaning
of words, not having them in the proper form. Children should be encouraged to start
composing sentences as soon as they can write a few consonants. Students are
encouraged to use invented spelling (Varble, 1990). The whole language teacher
discourages children from stopping their writing to find out how to spell a word
correctly (Smith, 1991). The emphasis should be on the ideas the child is trying to
13
convey in the writing, not the mechanics.
Teachers of whole language know the children learn to read by reading and
learn to write by writing, so they give children predictable time and opportunity to do a
great deal of both. The whole language experts agree that children need to be given
time to read in school. To learn to read, children need to read. Following their reading,
students need to be able to share ideas about what they have read. This needs to
happen through discussions, writing, and other types of sharing (Frew, 1990).
Whole language teachers build their curriculum, as much as possible, around
the interests of the child; therefore they encourage the child to choose his/her own
topics for reading and his/her own topics for writing. McWhirter (1990) found that her
challenge as a teacher was to get students to take ownership so they would learn from
what they read. She allowed her students to read what they wanted to read. She
believed that when students were able to choose for themselves the books they read,
they would be able to move forward and develop a taste for more mature kinds of
literature. A teacher participating in a study done by researchers Scharer and
Detwiler (1992) wrote that when her reluctant readers worked on a unit they had
control of, they become excited about the reading.
In the whole language classroom, the child is the center of the learning process.
The child takes responsibility for his or her own learning. The teacher guides,
interacts,challenges, and provides support and stimulation for growth. Each teacher
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teaches skills in context as children need them. The teacher decides what concept or
skill each student needs to learn next. Whole language teachers state that they no
longer feel they are "imparters of knowledge" but characterize themselves in terms of
"facilitators" who support students, observe their needs, create small group teaching
sessions when needed, and foster ways for students to respond to books (Scharer and
Detwiler 1992). In Scharer's research study, a teacher making the transition to whole
language identifies one of her goals as, "trying to get myself out of the center of their
(the students') reading program."
Whole language teachers encourage children to read by using the best literature
available. If age and ability-appropriate works are chosen, the interest children have in
the well written works of literature will help to overcome difficult language. Children
often read books supposedly beyond their ability because they are interested in the
context of what they are reading (Smith, 1991). The more good language they read,
the more good language will appear in the children's writing and speaking.
Teachers of whole language teach skills in context as children need them.
McWhirter (1990) makes the point that through dialogue journals, bound composition
books for ongoing written conversations between the teacher and student, discussions
on learning strategies on metacognative processes can be held. Writing conferences
where the teacher and child meet for the purpose of helping the child refine his or her
writing. The teacher has the opportunity to point out how the conventions of written
15
language can improve the communicative power of students' writing. These
conferences can signal teachers that the class or part of the class is ready for a direct
lesson on a particular convention or writing strategy (Hatch, 1991).
Whole language teachers integrate different aspects of the curriculum as much
as possible. They realize that life is integrated and in the real world reading, writing,
and math help us to solve real life problems. Themes of study into which all curriculum
areas can be integrated should be chosen. "Teachers need to choose themes which
are broad enough to encompass all areas of the curriculum from math to music" (Smith,
1991). A sixth grade teacher who was the subject of a case study, had students read
a variety of historical fiction selections during a social studies unit. The enthusiasm
of her students led the teacher to assert the following:
"It makes everything come alive instead of just reading about
facts and dates and places they don't know. Suddenly, there are
people in this time period or place, and they are talking and
reacting and having adventures. Many times, it is children. There
are all the descriptions of the lifestyles of the times and the
pressures of people and their concerns. This makes this time
come alive, and it stays in their minds rather than just reading it
in a book and studying facts" (Scharer and Detwiler, 1992, p. 189).
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The Philosophy of the Catholic School 
As It Relates To Whole Language Learning
Teachers in Catholic education respond to teaching concerns according to the
Catholic mission. Teaching is viewed as a ministry in which persons are committed to
the unique mission of the Catholic school. The concept of wholeness is emphasized in
the mission.
"Our mission calls the educational community to wholeness,
values, critical thinking, and moral decision making. It calls
the community to human solidarity and interdependence, to
personal and global freedom, to service and sharing, to justice
and peace. It calls each member of this community to reverence
for one another and for life, and to intimacy with God.
Teaching in Catholic schools emphasizes both human
development and spiritual growth, academic excellence,
and Christian formation. In the dynamics of the Catholic
school these aspects are comingled in a holistic approach
to teaching in order to foster the fullness of life" (Bleich, 1984, p. 34).
Catholic school teachers view students, created in the image and likeness of
God, with high expectations and compassion. These teachers are asked to make
sincere efforts to accept all students, whatever their giftedness and limitations, and
17
challenge them to develop his or her full potential for life. T.H. Bell (1984), former
Secretary of Education, has written the following:
"Many Catholic schools serve the inner city poor, the educationally
disadvantaged and the handicapped. Your (the Catholic) schools
offer a child-centered 'community of faith' which embraces children
from many backgrounds and many faiths. Catholic educators
deserve recognition for providing educational opportunities to all
children regardless of race, creed or national origin ... Because of
the varied student population, researchers such as Janes Coleman
tell us that Catholic schools more closely reach the ideal of the
'common school'" (p. 10-11).
Teachers in Catholic schools individualize instruction as they strive to meet the
needs of all children. Individualization of instruction is a very important element
in whole language learning. A teacher of whole language in a study by McWhirter
(1990) stated, "I was able to provide individual instruction at each student's level...
Because reading workshop (a whole language activity) is an individualized
program, my goals were different for each student."
Studies by researchers support the whole language learning approach for
language-deficient students. They also support whole language learning for students
who claim English as a second language (Bartley, 1993).
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Gifted and talented students may be overlooked in regular reading and language
arts programs. "In many schools where whole language programs are fully
implemented, these students have opportunities for choices that capitalize on their gifts
and talents" (Pike, Compain, Mumper, 1994).
Sr. Margaret Flynn (1994) competed a study on whole language in the
Catholic schools of the Archdiocese of Sydney, Australia.
"Specifically, the overall goal of the educational policy in the
Catholic Diocese of New South Wales is to provide young
people with an education that has broad and balanced quality,
and one on which there is relevance for religious, social and
economic challenges... The diocese hopes to enable all the
students to achieve high standards of learning which develop
their talents and capacities to full potential. The diocese want
the children to learn about the world and to participate as active
and informed Australians. Changes brought a holistic approach
to education rather than fragmentation. The diocese stresses
total development of children through education in faith toward
commitment to Jesus Christ" (p. 2).
Sr. Margaret Flynn states her purpose in visiting Catholic Primary Schools of
the Archdiocese of Sydney was to observe the teaching of whole language over the
19
entire spectrum of the curriculum. "The writer hoped to see listening, speaking,
reading, and writing skills enveloped into an environment where children work together
through the 'top-down process.' In this type of teaching the whole school system has to
support the curriculum to meet success from Kindergarten through Year Six."
Sr. Flynn continues that she had many reservations regarding whole language
"In the actual classroom visits many concepts were clarified. Each school promoted
learning through its own strategies pertinent to the needs of the students. It was quite
evident that the children were learning and enjoying the process through proficient use
of language."
In her final comments, Sr. Margaret Flynn observes that "One of the most
positive effects of whole language is the community feeling that comes form working
together. Children are not isolated on their abilities but are encouraged to work
together."
Catholic school teachers are called to help build Christian educational
communities. Learning and living should take place in an environment of freedom,
justice and love enlivened by faith.
Ralph Peterson, author of Life in a Crowded Place: Making a Learning
Community (1992) asserts that "community in itself is more important to learning than
any method or technique. When community exists, learning is strengthened - everyone
is smarter, more ambitious and productive." In his book, Peterson explains the ways
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teachers go about creating learning communities based on the "holistic framework."
He points out that whole language teachers "extend their teaching concerns beyond the
the intellectual. Study and experience has taught them that language and learning are
social. Therefore they work to bring students together and foster caring relationships."
Whole language advocates feel that their approach to learning requires a new
look at the roles of both teachers and students in a collaborative classroom of learners.
There exists a strong expectation that students will learn to think for themselves as they
integrate information from a variety of sources to solve real-world problems (Barclay,
Lane, 1993).
In the Bishops' Pastoral Message on Catholic Education entitled To Teach as
Jesus Did (1972), Catholic educators are urged to continue the search for new
concepts of schooling. "Some may bear little resemblance to schooling as we have
known i t ... The point is that one must be open to the possibility that the school of the
future, including the Catholic school, will in many ways be different from the school of
the past" (ar. 124). Prior to that they stated, "We need to realize that when we are
summoned to change, we must be willing to change" (ar. 41).
Philosophies to Support the Change to Whole Language Learning
A strong understanding of philosophy and current research is important before
teachers can make changes. The experts agree that making the change to the whole
language approach to learning requires major changes in materials, classroom
21
organization, and planning. Realistic time frames for change should be acknowledged.
Implementation takes time - three to four years (Danehower, 1993).
New materials should include books and writing materials for students. Several
professionals suggest that money spent on reading, writing, spelling, and handwriting
textbooks could be used to keep the classroom supplied with "rich authentic resources.'
Support staff such as trained librarians are important to select books for purchasing, to
collect books to support the classroom themes, and to assist students and teachers in
using the library.
Teachers must participate in inservice sessions on whole language topics. A
key to the success of the program is the opportunity for professional growth. Visiting
other schools, attending conferences, and enrolling in university courses are important
for continuing education. Professional books and journals should be available to
teachers. Routman (1988) states that one of the main reasons teachers are not viewed
as professionals equal to doctors, lawyers, and other professionals is that they do not
read the latest research and attend meetings for professional growth.
Teachers should have time for interaction with their peers. It is very important
for teachers to have the opportunity for discussion time as they make the transition to
the whole language approach to learning. Opportunities should include regularly
scheduled before or after school meetings, grade level meetings during school hours
and scheduling of lunch periods to facilitate meetings.
22
In the area of evaluation, teachers must learn to use informal assessment tools
such as anecdotal records, checklists, portfolios, running records, and conference
reports for the students in their whole language classrooms (Scharer, Detwiler, 1992).
Existing grade card reporting practices must be examined by teachers and
administrators.
Catholic educators consider the parents as truly being the primary educators of
their children. Certainly, parents need to be informed of changes when a whole
language program is implemented. They need to be provided with a basic
understanding of the program. Teachers are encouraged to invite parents into their
classrooms to view activities and to participate in special events. Parents also need
to be helped to recognize progress through new means rather than through workbooks,
grade cards, and standardized tests (Pike, Compain, Mumpher, 1994).
Knowledge of educational theory and how children learn can be powerful. This
knowledge can be used by teachers to make decisions concerning the education of
children. "Knowing that when classroom teachers are the ones making the decisions to
alter their instructional programs, the changes made are more meaningful and more
lasting than when change is imposed from outside sources" (Barclay, Lane, 1993).
Teachers, empowered with this knowledge of educational theory and research,
must trust themselves and their children. Teachers must recognize their children as
natural learners. According to Routman (1988) teachers must change and begin
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practicing the Three R's - reading, risking and reflecting.
CHAPTER THREE 
METHODOLOGY
The purpose of Chapter Three was to describe the methodologies employed in
the completion of this study. That description included Subjects and Setting, Research
Design, Instrumentation, and Data Collection and Analysis.
Subjects and Setting
The subjects of this study were teachers employed by Catholic schools in the
Archdiocese of Cincinnati. All of these teachers taught the sixth grade.
The Archdiocese of Cincinnati school system is comprised of 112 elementary
schools. There are 77 schools in the Greater Cincinnati region and 35 schools in the
Greater Miami Valley region. The total elementary enrollment, which includes grades
kindergarten through eight, is 40,106 for the year 1994-95.
Research Design
This study employed descriptive research methods. This research was an effort
to determine the extent to which the Whole Language learning approach was being
used in the sixth grade classrooms in the Catholic schools of the Archdiocese of
Cincinnati.
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Instrumentation
The primary data collection device was a nine item survey designed by the
researcher (See Appendix A). The survey was developed to gather the specific
information required to complete the study.
The first item on the survey was a question that asked the teachers to record the
number of years they have taught. A blank was provided for teachers to write the
number of years. It was important to consider the teaching experience of the
participants in the study. Beginning teachers may have had opportunities to learn
about Whole Language in undergraduate study. Experienced teachers would have
learned the Traditional Teaching methods in college.
The second question required that the teachers check the subjects they taught.
This list included the following sixth grade subjects: Religion, Language Arts, Reading,
Math, Science, Health, Social Studies, Art, Music, and Physical Education. Teachers
were also asked to indicate if their classroom was self contained or if their school was
departmentalized. The teachers who taught a number of different subjects would have
had more opportunities to integrate Whole Language learning in the subject content
areas. Those teaching in self contained classrooms could organize their time for their
learning activities with fewer time restraints.
Question three was an item that asked teachers to classify their school
according to its location. The following classifications were used: Urban, Suburban,
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and Rural. The Archdiocese of Cincinnati system is the 10th largest system of Catholic
schools in the United States. Its schools are located in a 19 county area. Whole
Language learning may be more widely accepted and practiced in certain locations.
The fourth item on the survey was a question that asked, "Are you familiar with
the philosophy of Whole Language Learning?" The subjects of the survey were asked
to respond by choosing the following responses: Very Familiar, Somewhat Familiar, Not
Familiar. The Whole Language movement is relatively new to the field of education.
Teachers' knowledge of this approach to literacy learning is varied. There may be
some teachers that do not know about this approach.
Question five of the survey contained descriptions of four types of classrooms:
"Traditional Skills Classroom", "Modified Traditional Classroom", "Transitional Whole
Language Classroom", "Whole Language Classroom", The teachers participating in
the study were asked to mark the description that most closely described the
instructional approach, materials, and activities of their own sixth grade classrooms.
This question provided valuable information to the study concerning the teaching and
learning styles that were taking place in each classroom.
The sixth survey item asked the participants if they were interested in including
additional Whole Language strategies in their classrooms. They were asked to
respond to the following choices: Very Interested, Somewhat Interested and Not
Interested. This survey item was included for the teachers who are familiar with Whole
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Language. They could indicate if they were interested in making additional .
commitments to Whole Language learning in their classrooms.
The next two questions on the survey concerned the libraries at the schools
where the teachers participating in the study taught. These teachers were asked on
question seven to rate their school library according to the amount of Children's
Literature available. Question eight asked the teachers to rate their classroom library
according to the amount of Children's Literature available. The rating choices for
questions seven and eight were as follows: Extensive, Adequate, Not Adequate, and
No Library. An extensive selection of Children's literature is an important element in
Whole Language programs.
The ninth question on the survey asked teachers the question, "Do you bring
books from a public or a personal library into your classroom for student reading and/
or research?" The response choices were Frequently, Sometimes and Never.
In the schools where library resources are inadequate, teachers can provide
supplementary books from other sources to support Whole Language programs in their
classrooms.
A space was provided at the bottom of the survey form for teachers' comments.
Teachers were invited to share their thoughts and opinions on Whole Language.
Data Collection And Analysis
The number of elementary schools in the Catholic schools of the Archdiocese
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of Cincinnati totals 112. One half of these schools -56- were selected to participate in
this study. Schools were listed alphabetically on a list. Every other school on the list
was chosen for the study.
Enrollment figures for sixth grade at the selected schools was made available by
the Archdiocesan Educational Services Office in Cincinnati, Ohio. These figures were
studied by the researcher who determined the number of surveys to be sent to each
school - approximately one survey for every 25 sixth grade students. (The
Archdiocesan Educational Services Office could not provide the researcher with
information concerning the number of sixth grade teachers employed at each school.)
Personal letters were written to the administrators of the schools chosen to
participate in the study (See Appendix B). The administrators were asked to distribute
envelopes to each sixth grade teacher at their school. These envelopes contained an
explanatory letter (See Appendix C), a teacher survey, a postage paid return envelope,
and a complimentary religious bookmark.
Surveys were mailed to the selected elementary schools in the Archdiocese of
Cincinnati on Monday, March 13, 1995. It was requested that the surveys be returned
to the researcher by Friday, April 7, 1995.
The researcher reported data relative to totally completed surveys. Data were
tabulated and displayed in percentages.
CHAPTER FOUR 
RESULTS
The researcher sent out 139 surveys to 56 elementary schools in the
Archdiocese of Cincinnati. The exact number of sixth grade teachers teaching at each
school was not available. The researcher estimated the number of sixth grade teachers
at each school based on sixth grade enrollment figures for each of the schools. The
estimate used was one teacher for every 25 students. One extra survey was included
to insure that there would be enough surveys for each sixth grade teacher to complete.
In the case of 5 schools in the Northern Area of the Archdiocese of Cincinnati, the
researcher could send the exact number of surveys as the researcher had established
professional contact with the sixth grade teachers who teach at these schools.
The number of surveys returned was 84. Three of these surveys contained
incomplete information and were eliminated. The results of 81 (60%) completed
surveys comprise the data for this study.
The results of the researcher's survey were divided into the following sub
headings for reporting purposes: Demographic Data, Whole Language: Familiarity
and Interest, Classroom Descriptions, and Library Ratings.
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Demographic Data
The first item on the survey was the question, "Please record the number of
years you have been a teacher." The results were as follows:
1 -5 Years 19%
5-10 Years 24%
10-15 Years 15%
15-20 Years 11%
20-25 Years 18%
Over 25 Years 13%
Several teachers with 1 -5 years of experience commented on the fact that the
colleges/universities they attended taught whole language learning theory -The College
of Mount Saint Joseph and Miami University were named. A teacher of 21 years
included the comment, "It is hard to keep up with the changes in theory but I am
trying!"
The second question on the survey required that teachers check the subjects
they taught and also check if the sixth grade was departmentalized or self contained
at their school. The percentage of teachers who taught Language Arts was 64%. The
percentage of teachers who taught Reading was 65%. Most of the sixth grades were
departmentalized - 91 %. Only 9% of the sixth grades were self contained classrooms.
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Several teachers mentioned on that their survey that departmental organization at their
schools made it difficult for them to use whole language strategies due to the fact that
they did not teach all subjects. Their schedules imposed great time restraints.
The researcher was interested in learning if teachers who taught most of the sixth
grade subjects in self contained classrooms had established Whole Language
Classrooms as described on the survey. In the classrooms where the ideal
circumstances for whole language instruction existed - those self contained classrooms
where the teacher had the opportunity to integrate all subjects through the study of
thematic units - Whole Language Classrooms, as described on the survey, had not
been established by the teachers. There might be several reasons to explain this. The
teacher may not have knowledge of whole language philosophy. The school
administrator might be a person who strongly believes in the Traditional Teaching
Approach as described on the survey. He or she may insist the teachers use the
traditional teaching approach. The library might not have the children's literature
needed to support a whole language program.
In question three teachers were asked to classify their school according to its
location. The following data were reported:
Urban
Suburban
Rural
32%
62%
6%
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Whole Language: Familiarity and Interest
The fourth item on the survey was the question, "Are you familiar with the
philosophy of whole language learning?" The results were as follows:
Very Familiar 62%
Somewhat Familiar 35%
Not Familiar 3%
The researcher was interested in considering these results along with years
of teaching experience. The category of teachers with 1 -10 years of experience
indicated that they were familiar with the whole language learning philosophy (97%).
A lower percentage of teachers in the 11-47 years of experience category indicated that
they were familiar with the philosophy of whole language learning (93%).
The sixth question on the survey asked, "Are you interested in incorporating
additional whole language strategies in your classroom?" The following results were
tabulated:
Very Interested 39%
Somewhat Interested 44%
Not Interested 17%
In the group of teachers with 1-10 years of experience, 83% indicated that
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they were interested in incorporating additional strategies for whole language in their
teaching. A reason the newer teachers knew about whole language learning and
marked that they were interested in moving toward a Whole Language Classroom, as
described on the survey, might be that they studied courses on whole language in
college. The teachers with years of experience most likely studied teaching through the
use of Traditional Skills methods, as described on the survey.
The researcher was amused by one survey in particular. A teacher of 47 years
in an urban school marked his/her survey "Not Familiar" with whole language
philosophy and "Not Interested" in incorporating the strategies. An exclamation point
was added after "Not Interested!"
Description of Classrooms
Question five of the survey contained descriptions of four types of classrooms.
The teachers marked the description that most closely described the instructional
approach, materials, and activities of their sixth grade classrooms. The results were as
follows:
Traditional Skills Classroom 14%
Modified Traditional Skills Classroom 40%
Transitional Whole Language Classroom 40%
Whole Language Classroom 6%
34
The researcher noted the percentage of teachers who indicated that they have
Transitional Whole Language Classrooms was (40%). This percentage was higher
than the researcher expected. The researcher had expected a percentage higher than
14% that was reported for Traditional Skills Classrooms. These results may be an
indication that Catholic schools are keeping abreast of current learning theory and
teaching methods.
The researcher had an interest in comparing the data from Descriptions of
Classrooms, as appeared on the survey, with years of teaching experience. The
researcher wished to gain insight on teachers' acceptance of whole language learning.
The results were as follows for teachers with 1-10 years of experience as compared
with teachers with 11 -47 years of experience:
Teaching Experience: 1 -10 Years 11-47 Years
Traditional Skills Classroom 11% 21%
Modified Traditional Classroom 34% 40%
Transitional Whole Language Classroom 50% 35%
Whole Language Classroom 5% 4%
The data reveals that 55% of the teachers with 1-10 years experience are
moving toward or have established a Whole Language Classroom. Only 39% of the
teachers in the more experienced group are moving toward or have established Whole
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Language Classrooms. Of the experienced teachers, 21% have a Traditional Skills
Classroom as compared to 11 % of the newer teachers.
Once again, teachers who have an interest in changing their teaching methods
may not have a choice in the matter due to school administrators who promote
traditional methods. Three teachers wrote very revealing comments on their surveys.
These comments provide insight into situations that exist for teachers. The comments
follow:
-"I am working myself toward the Transitional Whole Language
Classroom, but our principal is used to and likes the Traditional
Skills Classroom."
-"I would like to see our building move to a whole language model.
We are required to use basal textbooks. Any deviation must be
approved by the principal of our school."
-"Catholic schools are not usually open to new ideas such as whole
language. Our school stresses tradition and structure."
Another reason why newer teachers with knowledge of whole language are not
using whole language may be due to the attitudes of their colleagues. Older teachers
who have been teaching for a number of years using traditional methods may intimidate
the younger teachers with the new ideas. A second year teacher included a comment
on the survey which follows: "One teacher told me, 'We don't teach that way here.'"
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According to the Archdiocese of Cincinnati schools surveyed, 6% of the sixth
grade classrooms are Whole Language Classrooms. It was of interest to the
researcher to find that all the Whole Language Classrooms in the schools surveyed
were located in suburban schools of the archdiocese. Possible reasons for this fact
might be that the schools in the suburbs are more progressive. They may have
administrators who support newer educational theories. These suburban schools may
have more monies available to support school programs such as whole language
programs.
Library Ratings
Questions seven and eight of the survey concerned the school and the
classroom libraries. The seventh questions was, "Rate your school library according to
the amount of children's literature available." The following results were reported:
Extensive 11%
Adequate 54%
Not Adequate 35%
No Library 0%
Question eight was, "Rate your classroom library according to the amount of
children's literature available." The following results were tabulated:
37
Extensive 13%
Adequate 47%
Not Adequate 39%
No Library 1%
Many teachers in rural schools and urban schools indicated that their school
libraries were not adequate. The results follow:
Rural 48%
Urban 50%
Suburban 28%
A reason for this might be that these schools do not have the funding available
to develop good supporting libraries which contain a quantity of quality children's
literature for whole language programs. In the suburban schools, only 28% of the
schools surveyed evaluated their school libraries as not being adequate. Similar
results were reported with respect to classroom libraries.
The final survey question was, "Do you bring books from a public or personal
library into your classroom for student reading/research?" The results were as follows:
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Frequently 56%
Sometimes 39%
Never 5%
These survey results may illustrate the dedication Catholic school teachers have
to education. The Catholic school libraries do not always have books needed by the
students, so many teachers go to other libraries to select books to bring into their
classrooms.
CHAPTER FIVE
SUMMARY, CONCLUSIONS AND IMPLICATIONS FOR PRACTICE
In Chapter One, the researcher provided a background for the study and defined
the purpose of the study. In addition, the writer defined words relevant to the study,
explained the assumptions and limitations, and described the significance of the study.
In Chapter Two, the researcher discussed the literature concerning the
philosophy of whole language learning and the philosophy of whole language learning
as it related to the philosophy of the Catholic school. The philosophies to support
teachers making the change to whole language learning were also discussed.
In Chapter Three, the researcher detailed the methods employed in this study.
The writer described the setting for the research and the way subjects were selected for
the study. In addition, the researcher reviewed the research instrument, data
collection, and analysis.
Chapter Four included a discussion of the results discovered from the data
analysis. The results were reported in the following four categories: demographic
data, whole language: familiarity and interest, classroom descriptions, and library
ratings. The researcher discovered that most sixth grade teachers in the Catholic
schools of the Archdiocese of Cincinnati know the philosophy of whole language
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learning and use some of the strategies in their classrooms.
Conclusions
The researcher has drawn several conclusions based on the results of the
survey for this study. Teachers' acceptance of whole language learning theory may be
related to their teaching experience. Newer teachers may have more knowledge of
the whole language learning approach. These teachers may have a greater desire to
use whole language methods with their students. This might be due to the fact that
these teachers have studied whole language in college courses. They may have had
opportunities to observe and practice teach whole language strategies as a part of their
college programs.
A high percentage of teachers in the Catholic schools in the Archdiocese of
Cincinnati employ some types of whole language strategies in their classrooms (86%).
This may be an indication that the archdiocese has accepted current learning theory
that supports this popular teaching approach even though the traditional methods of
education have been favored.
The administrators in the Archdiocese of Cincinnati elementary schools may
determine the extent to which teachers can teach using whole language learning
methods. While there are some administrators who discourage this teaching approach,
there are many others who encourage its use.
Teachers may influence one another in their acceptance and practice of whole
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language in their classrooms. Those teachers unfamiliar with the whole language style
may not be supportive to teachers who like the approach and wish to try it with their
students.
School libraries must be able to provide students with a quantity of quality
children's literature for a successful whole language program. Teachers in the
Archdiocese of Cincinnati elementary schools do not always have sufficient school or
classroom libraries. This may be a reason why some teachers have not made attempts
to adopt this approach to learning. Teachers in the rural and urban schools in the
archdiocese, according to the survey, report that their libraries do not have adequate
amounts of quality children's literature available for students. The reason for this might
be that the rural and urban Catholic schools often lack the financial resources available
to the suburban Catholic schools.
Implications for Practice
Many teachers in the Archdiocese of Cincinnati elementary schools are
interested in whole language learning. Teachers must help educate the school
community about the philosophy of whole language.
The school administrator should be made aware of the teachers' interest in the
whole language approach to learning. The administrator must be encouraged to
investigate the whole language learning approach if he or she is unfamiliar with it.
Whole language books written especially for the administrator such as The
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Administrator's Guide to Whole Language by Gail Herald-Taylor might be suggested.
It is important that school administrators create a school environment where
opinions concerning different teaching philosophies are respected. According to this
study, newer teachers may have different attitudes about whole language learning than
the more experienced teachers. The teachers who are interested in developing whole
language programs should be encouraged to do so.
The library staff at the school should have a basic knowledge of the whole
language approach to learning. Staff members should come to realize that the building
of whole language programs is dependent on making available a quantity of quality
children's literature for the students.
Information on whole language programs should be presented to the Parent
Teacher Organizations at the schools. In Catholic schools, these groups frequently
provide all the funding for the school and classroom libraries. The parents who work to
generate funds for the PTO groups should know of the importance of selecting and
purchasing quality children's literature for the school libraries.
Parental support is vital to successful education of children. The parents must
be educated as to the differences between the whole language approach and the
traditional skills approach to learning. Parents especially need to be made aware of the
differences in the assessment of student progress. A successful change to whole
language learning requires successful efforts in the area of public relations with the
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school community.
The philosophies of whole language learning directly support the philosophies
of the Catholic schools where teachers meet the challenge of teaching and ministering
to every whole child - recognizing that each child has a body and soul - in a loving and
supportive classroom community. The researcher hopes that this study will be helpful
in some small way to educational professionals interested in the attitudes of Catholic
school teachers on using whole language. This research study has been an interesting
and rewarding endeavor.
Appendix A
Survey
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Teacher Survey
1. Please record the number of years you have been a teacher. ____
2. Check the subjects that you teach:
Religion___ Language Arts____  Reading___  Math____  Self Contained _
Science/Health___  Social Studies___  Art___  Music__P.E.____  Departmentalized
3. Classify your school: ____  ____  ____
Urban Suburban Rural
4. Are you familiar with the philosophy of Whole Language Learning?
Very Familiar Somewhat Familiar Not Familiar
5. Which description best describes the methods, materials and activities of your classroom?
Traditional
Skills
Classroom
I
4
Modified
Traditional
Classroom
ii
4
Transitional 
Whole Language 
Classroom
I
4
Whole
Language
Classroom
4
Direct Instruction 
Use of Textbooks 
Basal Reader 
Skills Workbooks 
Some SSR
Direct Instruction 
Use of Textbooks (Basal) 
Some Skills Worksheets 
More SSR; Reading Center
Journal Writing
Guided Instruction 
Textbook as Resource 
SSR Reading Center 
SSW Writing Center; Journals 
Extension Activities
Child Centered Learning 
Literature Based 
Thematic Units
SSR; SSW; Journal Writing 
Learning Centers
6. Are you interested in incorporating additional Whole Language strategies in your classroom?
Very Interested Somewhat Interested Not Interested
7. Rate your School Library according to the amount of Children's Literature available.
Extensive Adequate Not Adequate No Library
8. Rate your Classroom Library according to the amount of Children's Literature available.
Extensive Adequate Not Adequate No Library
9. Do you bring books from a public or personal library into your classroom for student reading/research?
Frequently Sometimes Never
Comments: _______________________________________________________________________________
T.S
Appendix B
Letter to Administrators
46
+
HOLY ANGELS SCHOOL 
EAST WATER STREET 
SIDNEY, OHIO 45365
513 492-9293
March 13, 1995
Sister Mary Suzanne Rose, S.N.D.,
Principal
St. Columban School
896 Oakland Rd.
Loveland, Ohio 45140
Dear Sister Mary Suzanne Rose:
I am a sixth grade teacher at Holy Angels School in Sidney, Ohio. As a 
part of my Master's Project through The University of Dayton, I am conducting 
a research study and ask for your assistance in distributing a survey.
The topic of my research focuses on Catholic School teachers' attitudes 
concerning Whole Language Learning. Please give each sixth grade teacher in 
your school an envelope containing a survey. I am hopeful that each sixth 
grade teacher will complete the survey and return it to me in the stamped, 
addressed envelope provided.
Thank you very much.
nas
LDG-M.G23
Appendix C
Letter to Teachers
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March 13, 1995
Dear Colleague,
I am a sixth grade teacher at Holy Angels School in Sidney, Ohio. As 
part of my Master's .Project for The University of Dayton, I am conducting a 
research study pertaining to Catholic teachers' attitudes concerning Whole 
Language Learning. I am focusing on teachers of sixth grade. May I count on 
you for some one-time help?
I ask you to complete the survey and return it to me in the envelope 
provided. Please fill out the survey no matter which sixth grade subjects you 
teach. I would like to receive your completed survey by Friday, April 7.
Thank you very much. I sincerely appreciate your time and effort! Your 
responses will be very helpful in completion of my study.
Yours in Christ,
Debra T. Garmhausen
Enclosures
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